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u Abstract

In this present research the investigator is going to study the impact of new teaching model “Group
Clinical Supervision Model” on teaching skills among in-service teachers. In this present
investigation teaching skill is defined as ability of teachers in introducing the lesson , explanation,
questioning and reinforcement. A check list for the assessment of teaching skill comprising of 50
items was developed and standardized. A sample of 30 teachers working in various schools
comprising of 25 science graduates and 5 arts graduates. By using this check list an observation
as fourth observation IV is recorded after the exposure of traditional method. After that the GCSM
will be exposed to teachers. Three observations are taken after the exposure of GCSM by using
this check list as Observation I, Il, 111. The data collected was analyzed using the values of mean,
Standard deviation and “t” values. The results of this study helps to understand how the group
clinical supervision model facilitate in-service science and arts graduate teachers to improve their
teaching Skills.
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Introduction:

Clinical supervision is a special case of teaching in which at least two persons are
concerned with the improvement of teaching. The basic factors in this clinical method are the
diagnosis and treatment of the individual., merely detecting the causes of maladjustment is not
enough. It should be supplemented by giving the individual fruitful suggestions and treatment. In

this supervision model the maximum development of the teacher into the most professionally
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efficient person she is capable to become. In this supervisory process will consists of pre-
observation activities, observation, recording, data analysis, conferencing, critiquing the
supervision and planning. This idea of clinical supervision is useful as a tool for the guidance of
teacher self-improvement.

Merging concept of these three terms ‘clinical method’ ‘supervision’ and ‘group strategy’
brought into a new tremendous concept as a ‘group clinical supervision model’. The development
of this model can be utilized with individual teachers or group of teachers. In this Group Clinical
Supervision Model Each participant will observer the other participant performance by “taking the
role of the performer, the learner and the supervisor, Analyzing the performance “, holds
conferences and shares appraisal feedback. The goal of group clinical supervision is the
improvement of both teaching behavior and pupil out comes and the evaluation of institution.
This research study deals with the impact of “ Group Clinical Supervision Model” among 30 in-
service teachers . This research study also deals with the impact of “ Group Clinical Supervision
Model” on teaching skills among in-service teachers This models helps to avoid gap between an
in-service Training programme and daily classroom experiences which is easy to administer. It is
translated at the supervisory level into planning, observation , analysis and treatment of the
teachers classroom’s performance. .

Title of the study:
“A study of impact of Group Clinical Supervision Model on teaching skills among in-service
science and arts graduate teachers”
Objectives of the study

1) Todevelop the check list for the assessment of teaching skill.

2) To study the impact Group Clinical Supervision Model on teaching skills among the in-

service teachers who completed their graduation in science and arts streams.

Hypotheses
The observations one, two, three are taken when the lessons are taught in group clinical supervision
model. The observation four is taken when the teachers exposed to traditional method before the
exposure of Group Clinical Supervision Model.
l. There is no significant difference between observation scores of different lessons of arts

graduates in respect of teaching skills.
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Il . There is no significant difference between science and arts graduates in respect of teaching

skills in different observations.

Delimitations
1. In-service teachers from Andhra Pradesh alone are taken for the sample.
2 Teacher’s performance is estimated only in terms of teaching skills.
3. Teaching competency is measured only in terms of academic and curricular activities.
4 Teaching alone is considered in this study and product aspect is not considered.

Plan and procedure of investigation:
Procedure :
In order to test the hypotheses of the study the present investigation has been undertaken
in three phases as follows:
Phase i — tools :
In the first phase the following tools are selected and developed to measure the major
variables of the study.
Development of the Observation Check List for Teaching Skills :- The present investigator has
prepared an observation check list of teaching skills keeping in view, the objectives of the present
investigation. A large number of items pertaining to Teaching Skills are prepared on four areas,
such as: 1. Motivation. 2. Explanation, 3. Questioning and 4. Reinforcement.
Scoring
There are fifty items in the check list. The sum of the ratings against all the fifty items, constitute
the score on teaching skills of teachers.
For positive items
A score value of ONE AND ZERO are given to YES and NO respectively.
For negative items
A score value of ONE AND ZERO are given to NO and YES respectively.

YES NO
For +ve items 1 0
For —ve items 0 1

EXPERIMENTAL PROCEDURE :
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Division of the sample into groups: In- service teachers of the present sample are subjected to
Group Clinical Supervision Model by dividing them into two groups —group A and group B . In
each group there are fifteen in-service teachers. Further these two groups are divided into three
subgroups, each consisting of five in-service teachers.

Procedure

This study consisted of two experiments conducted separately, following a parallel group design.
The investigator has conducted the experiment both in traditional method and group clinical
supervision model for each main group separately. As such the investigator has conducted the
orientation Programme to each group in each method separately. In-service teachers belonging to
group B are first exposed to traditional method. Observation check list regarding teaching skills
are administered for the teachers and the observation is recorded as Observation IV. After that the
GCSM is exposed to teachers. After that observation check list regarding teaching skills is
administered in 3 states on their teaching skills as observation I, 11, 11I.

Phase iii : analysis of the data:

In phase 111 by using the following statistical techniques data are analyzed and interpreted.

1. Means and standard deviations for all distributions are calculated.

‘t” values are calculated between pretest and post-tests to know the impact of Group clinical
supervision model on teaching skills.

Sample :

A sample of 30 teachers working in various government schools, Andhra Pradesh was drawn by
employing random sampling technique.

Analysis of the Data:

The observations one, two, three are taken when the lessons are taught in group clinical supervision
model. The observation four is taken when the teachers exposed to traditional method before the
exposure of Group Clinical Supervision Model.

I. There is no significant difference between observation scores of different lessons of arts

graduates in respect of teaching skills.

Category AM S.D N DF T P
Observation | 151.5 20.35313 | 6 10 1.42265 | 0.10
1 167.666 | 18.9883 6 1.81

It is observed that there is no significant different between observation one and two in respect of
all the skills of teaching except in reinforcement skill.

JUNE-JULY, 2017, VOL. 4/22 WWW.Srjis.com Page 6021



SRJIS/BIMONTHLY/ DR. RAVI ARUNA (6018-6024)

Category AM S.D N DF T P
Observation | | 151.500000 | 20.35313 6
i 173.00000 | 17.625740 |6
There is no significant difference observed between the observation one and three in all teaching

10 1.956005 | 0.10

skills except in reinforcement skill.

Category AM SD N DF T P
Observation | 151.5 20.35313 6
vV 37.1666 | 4.179979 |6 10 -13.4786 1 0.10

There is significant difference between observation one and four in respect of all the skills
of teaching. This shows that teaching skills of in-service arts teachers do differ significantly
between first lesson taught in group clinical supervision model and fourth lesson taught in
traditional method.

Category AM S.D N DF T P
Observation Il | 167.6667 | 18.988300
i 173 17.625140 10 0-504241
As regards observation one and three the significant difference is found in respect of all the skills
of teaching.
Category AM S.D N DF T P
Observation 11 162.5 16.2689 6 10 -35.926 |1.81
[\ 38.6667 | 4.552167 |6 (0.10)
A significant difference is found between observation two and four in respect of all skills of
teaching.
Category AM S.D N DF T P
Observation 111 181.125 27.63198 6 0.01
v 38.667 4.552167 6 10 24921 e

There is a significant difference between observation three and four in respect of all skills of
teaching.

On the whole, the significant difference is found between observation I and Il (t= 4.98);
observation | and 111 (t=6.99), observation Il and Il (t= 2.31); observation Il and IV (t= 3.69);
observation 111 AND IV (t= 5.01). A significant difference is not found between observation |
and IV (t=0.08).

The teaching skills of in-service teachers with science graduation are found to be more in

group clinical supervision model than in traditional method.
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Il .There is no significant difference between science and arts graduates in respect of teaching
skills in different observations. No significant difference between arts and science graduates in all
the lessons given in group clinical supervision model in respect of teaching skills, and also there
is no significant difference arts and science graduates in the fourth lesson given in traditional
method. This reveals that group clinical supervision model has not making any difference between
arts and science graduates in respect of teaching skills further it is interesting to observe that it is
found that arts graduates are superior to science graduates in the traditional method. But the
science graduates become superior to arts graduates in the first and second lessons given in group
clinical supervision model. I.e. during the two lessons.

Major Findings: The teaching skills are improved among arts and science graduate in-service
teachers when they are practice in group clinical supervision model than the traditional method.
IMPLICATIONS OF THE STUDY : The results of this study helps to understand how the group
clinical supervision model facilitate in-service teachers to improve their teaching skills. This study
also provides guidance for developing general teaching competency. of in-service teachers through
group clinical supervision model. It is concluded that in-service teachers can learn effectively in

the group clinical supervision model.

References:

ABERCROMBIE M.1.J. (1971) - Aims and techniques of group teaching society for research in higher
education.

ACHESON K.A & GALL M.D (1980) - Techniques in the clinical supervision of teachers — New York long
man.

ARBUCCL (1978) — In clinical supervision - a new technique’ by G. Mehta, the educational review, vol
Ixxxvii august 1981.

BASSET W.J (1974) - A study of the teaching clinic forms of Supervision and its effects on questioning
as a teaching skill. Dissertation abstract international —35, 5979A — 5980A (university micro films
No. 75.5542)

BRAHM PRAKASH, R.D. SHUKLA (2000) Implementing cooperative learning stage for in service teacher
education. JOURNAL OF INDIAN EDUCATION VOLUME XXVII — Numbers —August 2001
national council of educational research and training New Delhi.

Buch-M.B (2001) Persecute in education-volume 7, A journal of the society for education research and
development.

CLASSROOM SKILLS (1990): A teachers’ guide London, David Fulton publishers.

DAS R.C. PASSI B.K. JANGIRA N.K. AND SINGH A (1982) Effectiveness of different strategies of
integration of teaching skills in developing general teaching competency of student teachers dept.
of teacher edn. NCERT.

DENHAM A (1977) — Clinical supervision: what we need to know about its potential for improving
instruction- contemporary education, 49 (33-37).

JUNE-JULY, 2017, VOL. 4/22 WWW.Srjis.com Page 6023



SRJIS/BIMONTHLY/ DR. RAVI ARUNA (6018-6024)

JANGIRA N.K. AND AJIT Singh (1982) core teaching skills the Micro teaching approach — NCERT, Sri
Aurobindo Marg, New Delhi — 110016.

JOHN W. BEST (1983) — Research in education — (ed.4) prentice hall Inc. Englewood cliffs N.J. U.S.A.

JOSHI S.M. (1977) EFFECTIVENESS OF micro teaching as a technique in teacher preparation
Programme, Ph.D. thesis submitted to the M.S. University, Baroda.

KYRIACON, C AND Newson, G. (1982) — Teacher effectiveness; A consideration of research problems,
educational review 34, 3-12.

KORINEK LORI (1987) Questioning strategies in special education links to teachers efficacy research in
general education journal of research and development in education — vol-21 of number 1 fall,
1987.

KOTHARI C.R. (1990) Research methodology methods and Techniques Ed-2 — Wiley eastern Itd. Ansari
road, Daryaganj, New Delhi — 110 002.

MATHEW, K (1980): Factorial structure of teaching competencies among secondary school teacher,
Indian education review, vol. XV.No. 3, July NCERT (Ph.D. ed., MSU Baroda 1979).

MC FAUL S (1982) — A case study of the implementation of peer clinical supervision in an urban
elementary school dissertation abstract international 43, 3572A (university micro-films No. 83-
07020).

NAIK DALAGANJA (1989) — Teaching effectiveness and teacher Attitude effect of different models of
integration exercise of teaching skills learned through micro teaching — Indian education review,
vol. XXIV. No. 2 April (Ph.D.) edn. Sam. U.

PASSI B.K. AND LALITHA M.S. (1979) — General teaching Competency — a classroom observation
schedule — Agra, National psychological corporation (1979).

PRAKASHAM, D (1986): A study of teacher effectiveness as a function of school organizational climate
and teaching competency, Ph.D., edn. R.S.U.

PREM ATHIPEN .C (2000) The impact of in-service training Programme in work experience art
education on primary school teachers. A study — the primary teachers educational journal by
NCERT, volume XXV, No. 4 oct. 2000 — By National council of educational research and training,
New Delhi.

SREE LAKSHMI (1994) A study of Impact of group clinical Supervision model on general teaching
competency language teaching skills and language proficiently.

THARYANI D.D. (1986): A study of the important factors Affecting teacher- effectiveness of B.Ed. students,
SCERT, Pune.

THOMAS J. BUTERY (1988): Group clinical supervision as a feedback process — Journal of research and
development in education - vol.21. No. 4, 1988.

WARNER A.R. & SCOTT D.H. (1980) — Evaluation of teacher Effectiveness professional dimensions —
action in teacher education 2(1) 27-34.

Y.P. AGGARWAL (1990) Statistical methods concepts, Applications and computation: sterling publishers
private limited. L-10 Green park extension, New Delhi — 110016.

JUNE-JULY, 2017, VOL. 4/22 WWW.Srjis.com Page 6024



